





Bullying Literary Review
David Lucas, Yuhan Li & Ashley De Chavez
Human Development II - EDU 4120
Professor Leslie Kopf-Johnson
February 1, 2019



Introduction
Most adults today can relate to incidences of bullying during their old school days, and as such bullying remains a relevant field of study with decades of research from which to examine. Bullying can be defined as a form of social aggression that can involve physical, social, emotional, relational harassment, or a combination of a few (Humphrey & Hebron, 2015, p. 846). The fact that most young school children have systematically and frequently been attacked and harassed by fellow learners has been presented in numerous works of literature (Olweus, 1994, p. 1190).  Bullying has also been found to have serious health effects that have an impact on children’s emotional, social, mental, and physical wellbeing (Long & Dowdell, 2018). It is being seen as increasingly important that educators are aware of the many causes of bullying, as well as a clear understanding of the newer form of cyberbullying, and the various preventative programs being advocated around the world to combat this issue.

Causes of Bullying
There are many causes of bullying. One major cause of bullying is because of race. In many schools children are considered outcasts by others just because of their looks, and many children are excluded based on the colour of their skin. Based on the study by Anne-Claire Larochette, Ashley Nicole Murphy and Wendy M. Craig (2010), those students who were most affected by racial bullying are those students who are asian-canadian, african-canadian and native-canadian. Another reason that children are bullied is if they live with exceptionalities. For example, people who are on the autism spectrum as well as those who have a attention deficit or hyperactivity disorder (ADHD) are often affected by bullying. The bullies who pick on those with exceptionalities are bullying them because they are not acting in what others consider a ‘normal’ way. This can lead to very dire consequences as according to the article by Neil Humphrey and Judith Hebron (2015), it states, “Thus, Mayes et al.’s (2013) study found rates of suicidal ideation and attempts among children with autism to be 28 times greater than for typically developing children”.  Those who have an exceptionality have an increased vulnerability to be involved in bullying and are more likely to engage in bullying both as either a victim or a bully compared to other children (Žic Ralić, Cvitković & Sekušak-Galešev, 2018, pp. 65-68). 
When articles or papers are talking about the causes of bullying, they are more likely to be specific and focus on one main cause. For instance, articles about racial bullying or articles about bullying those with exceptionalities often focus on these aspects with little mention of other potential causes. There were two papers that talk about multiple causes of bullying, one being the paper by MS. Afroz Jan and Dr. Shafqat Husain (2015) and the other paper is by Helen J. Nelson, Sharyn K. Burns, Garth E. Kendall and Kimberly A. Schonert-Reichl (2018). Both papers mentioned that one of the causes of bullying is due to power and aggression. The paper mentioned by MS. Afroz Jan and Dr. Shafqat Husain (2015) also talked about how bullying can be caused by revenge and jealousy. Another commonality between the articles was comparing bullying trends between girls and boys (Larochette, Murphy & Craig, 2010, p. 401; Jan & Husain, 2015, p. 53;  Žic Ralić, Cvitković & Sekušak-Galešev, 2018, pp. 65-69). Based on the articles, boys are the ones who are not only more often the bully in most situations, but they are also more likely to be victimized than girls (Larochette,  Murphy & Craig, 2010, p. 401; Žic Ralić, Cvitković & Sekušak-Galešev, 2018, pp. 66). Many of the articles also talked about the link between the students’ academics and their involvement with bullying, which resulted with those students who tend to be bullied having lower grades in school (Jan & Husain, 2015, p. 46; Žic Ralić, Cvitković & Sekušak-Galešev, 2018, p. 67). Even though most of the articles present qualitative information, some did provide concrete quantitative information. Clearly the literature agrees that there are many different causes of bullying, and educators will have to be mindful of these in order to ensure healthy social development for all of their students.

The Rise of Cyberbullying
Along with the common classroom-based bullying seen in years past, a new and highly prevalent type of bullying has arisen since the advent of the internet and the proliferation of social media, which has been called cyberbullying. Cyberbullying can be described as “bullying that takes place on digital devices via social media and Internet forums, and includes harassing, sharing, or posting harmful, mean, or false information about someone online” (Long & Dowdell, 2018, p. 223). As it is a newly identified form of bullying, there remains a relative dearth of studies related to it, and even studies from as recent as a decade ago can be seen as obsolete in many ways. The study by Beran and Li (2007), for example, contains a number of descriptions of words used in online bullying that are no longer commonly seen, in particular the word “flaming” is rarely used anymore. Dated statistics and vocabulary aside, these articles all had very similar themes, and agreed on many of the causes and characteristics of cyberbullying. 
One aspect that is generally agreed upon throughout, is that cyberbullying can differ from face to face (FtF) bullying due to several reasons. These differences can range from the anonymity and ‘Disinhibition’ that online communities provide (Beran & Li, 2007, p. 24; Lapidot-Lefler & Dolev-Cohen, 2014, p. 5), to the inability for the bully to see the extent of the effects their bullying has on the victim (Lapidot-Lefler & Dolev-Cohen, 2014, p. 5; Larranaga, Navarro & Yubero, 2018, p. 25; Koehler & Weber, 2018, p. 2), as well as the neutralization of power dynamics that the internet affords (Lapidot-Lefler & Dolev-Cohen, 2014, p. 5). They also tend to agree on the need for preventative programs that emphasize empathy and the facilitation of social supports that victims and bystanders need, in order to combat the increases in health risks that are associated with bullying (Beran & Li, 2007, p. 25; Koehler & Weber, 2018, p. 11; Lapidot-Lefler & Dolev-Cohen, 2014, p. 12; Larranaga, Navarro & Yubero, 2018, p. 25; Long & Dowdell, 2018, p. 227). These health risks are present for both cyberbullies and their victims, and can include depressive symptoms as well as many impacts to their schooling (Long & Dowdell, 2018, pp. 223-224).
Much of the literature seems to agree on these factors, though there were some discrepancies in regards to whether males or females were more likely to harass or embarrass someone online, with the Long and Dowdell (2018) study asserting females were more likely, while two of the other studies concluded the opposite (Lapidot-Lefler & Dolev-Cohen, 2014, p. 2; Larranaga, Navarro & Yubero, 2018, p. 24). Aside from this minor discrepancy, it is encouraging to see so much agreement in these quantitative studies in regards to cyberbullying. The field remains in its infancy, though, and many more studies are needed. Longitudinal studies will especially be necessary in order to provide a clearer understanding of the impacts of cyberbullying on adolescents. With technology and the internet becoming increasingly integrated into the classroom, it is crucial that educators stay up to date on the newest trends of cyberbullying. It is equally essential that educator inform their students about support systems that can help them should they encounter cyberbullying in school or at home.

Preventative Programs
As bullying can be a major issue in schools worldwide, preventative programs that increase awareness have been found to be an effective means for bullying prevention, and the Fox et al. (2003) study details one in particular that has been found to be very effective. The Olweus program which originated from Norway was founded after there was a report of more than three children who had committed suicide as a result of bullying (Fox et al., 2003, p.4). It involved the school, teachers, parents and the community in surveying the extent of bullying cases. This is followed by training at the beginning of the school's academic year, and over time it created awareness of the effects of bullying (Fox et al., 2003, p.5).
Apart from the Olweus program, Linking the Interest of Families and Teachers (LIFT) is another effective program instituted to help intervene in bullying. According to LIFT, utilization of a ten-week anti-aggression program usually provides long-term results. According to Kass, Evans & Shah (2003), “Compared to LIFT participants, fifth graders whose schools did not receive the program were by eighth grade 59 percent more likely to drink alcohol regularly, and two times more likely to have been arrested during middle school than those who received the program.” This corresponds to Olweus’ suggestion that teachers and parents need to be aware of the presence of any bullying and even be able to detect all the signs for when students are the victims of bullying (Olweus, 1994). Additionally, most of the pre-service teachers mentioned in the Lester (2018) study are very supportive to all measures for preventing bullying but most of the time are unsure of the preventative programs effects on behaviour (Lester, Waters, Pearce, Spears & Falconer, 2018).
One more program for bullying intervention is the Incredible Years program. According to Kass, Evans & Shah (2003), “Incredible Years was originally designed for children ages two to eight with high levels of aggressive behaviour, this program trains parents and children in problem-solving and other non-aggressive social skills.” Shetgiri (2013), supports this by stating that behavioural and social skills group training interventions should be done to children to help them have better problem-solving skills. Likewise, Olweus also recommends the need for training since bullying occurs repeatedly between the same individuals over a prolonged period (Olweus, 1994). Though many of these articles advocate various means of preventative programs that focus on different groups of people (be they student, educator or the broader community), they all agree that increases in education on the topic of bullying is necessary to combat this toxic trend experienced by children all over the world.

Conclusion
Having analyzed many peer-reviewed articles that pertain to the subject of bullying, a number of common threads have emerged. With decades of studies on the subject, many of the causes of bullying have been identified, with perceived differences between children being one of the most prevalent. In recent years with the internet changing much of the educational and social landscape, a new type of bullying has come to the forefront in the form of cyberbullying. The uniquely anonymous nature of the internet creates new issues for both bullies and their victims. Throughout the literature, a call for further preventative programs and awareness is consistently advocated. With educators increasingly aware of the many causes of bullying as well as promoting programs for people affected by bullying, a system of social supports will become more commonplace, and the many negative effects that bullying has on society will be lessened. 
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